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Quick Writing Rounds
Directions

1.	 Display two words. Have students select one of the words to write about. Ask them to write 
the word as a title for this round of writing.

Students can write in their writing notebooks or on a sheet of paper. Explain that they are to 
write in complete sentences. They can write about their own experiences or connections to the 
word or merely use the word one time in their writing.

2.	 Say: “When I say ‘Go,’ write as much as you can, as fast as you can, and as well as you can in 
1 minute. Any questions? Go!”

3.	 Allow 1 minute. 

4.	 Say: “Stop writing. Lift your pen or pencil up in the air. Draw a line underneath what you just 
wrote to mark off the section.”

5.	 Repeat for three rounds. 

6.	 Continue doing this activity a few times a week to help students increase their ability to 
put their thoughts on the page. Discuss what they notice from one round to the next. Ask 
students to think about what is happening and explain why. For example, students may 
notice that they write more in each round.

Variation
Have students write for 3 minutes continuously and repeat the process for 3 days (rounds) in a row. 
Use content words and concepts as a review.

Supporting English Language Learners
The following suggestions for the quick writing rounds activity are intended to support English 
language learners in the classroom. It is important to linguistically accommodate instruction 
according to the English proficiency level of students.

1.	 Clearly state that the purpose of the activity is to help students gain experience in putting 
their thoughts in writing. Emphasize that the activity will not be graded.

2.	 Reassure students that many people feel a little nervous about writing. Emphasize that it is 
common for someone to think, “I can’t write” or “I don’t know what to write.” Tell students 
that with practice, it will become easier.

3.	 Make clear that it takes time for good writers to improve their spelling and sentence 
structure and to increase the amount of writing they can produce. Emphasize that it is OK 
if students’ writing is not perfect in these earlier stages. Over time, students will learn many 
strategies for improving their writing. 

Handout (1 of 3)Using Reading and Writing to Support Learning
Gateway Resource URAW0001
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Supporting Students With Learning Disabilities
The following suggestions for the quick writing rounds activity are intended to support students with 
learning disabilities in the classroom. It is important to accommodate instruction according to these 
students’ individualized education programs. 

1.	 Note whether any students need accommodations for writing activities such as dictation 
software or devices, smart pens, electronic dictionaries, or spelling aids. Be prepared to 
provide these accommodations.

2.	 Consult with a special education specialist to plan ahead for accommodations.

3.	 Clearly state that the purpose of the activity is to help students gain experience in putting 
their thoughts in writing. Emphasize that this activity will not be graded.

4.	 Emphasize that many people feel unsure about writing. Tell students that it is common for 
someone to think, “I can’t write” or “I don’t know what to write.” Share with students that 
with practice, it will become easier.  

5.	 Reassure students that it takes time for good writers to improve their spelling and sentence 
structure and to increase the amount of writing they can produce. Emphasize that it is OK 
if their writing is not perfect in these earlier stages. Over time, students will learn many 
strategies for improving their writing. 

6.	 Scaffold the activity by breaking the tasks into smaller “chunks,” allowing extra time for 
responses, and allowing students to use aids such as electronic dictionaries or dictation 
software. 

Source: Anderson, J. (2007). Everyday editing: Inviting students to develop skill and craft in writer’s workshop. Portland, ME: 
Stenhouse.
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Adolescent Literacy Research Summaries
Writing Next: Effective Strategies to Improve Writing of Adolescents in Middle and High Schools
“This report identifies 11 elements of current writing instruction found to be effective for helping 
adolescent students learn to write well and to use writing as a tool for learning. It is important to note 
that all of the elements are supported by rigorous research, but that even when used together, they 
do not constitute a full writing curriculum” (p. 4).

Elements of Effective Adolescent Writing Instruction

Element Instructional Description

Writing Strategies Teach students strategies for planning, revising, and editing their compositions.

Summarizing Explicitly and systematically teach students how to summarize texts.

Collaborative Writing Use instructional arrangements in which adolescents work together to plan, 
draft, revise, and edit their compositions.

Specific Product Goals Assign students specific, reachable goals for the writing they are to complete.

Word Processing Use computers and word processors as supports for writing assignments.

Sentence Combining Teach students to construct complex, sophisticated sentences.

Note: Teaching students to focus on the function and practical application 
of grammar within the context of writing is more effective than teaching 
grammar as an independent, isolated activity.

Prewriting Engage students in activities designed to help them generate or organize ideas 
for their composition.

Inquiry Activities Engage students in analyzing immediate, concrete data to help them develop 
ideas and content for a particular writing task.

Process Writing 
Approach

Interweave a number of writing instructional activities in a workshop 
environment that stresses extended writing opportunities, writing for authentic 
audiences, personalized instruction, and cycles of writing.

Study of Models Provide students with opportunities to read, analyze, and emulate models of 
good writing.

Writing for Content 
Learning

Use writing as a tool for learning content material.

Source: Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing of adolescents in middle and high 
schools. New York, NY: Carnegie. Retrieved from http://all4ed.org/reports-factsheets/writing-next-effective-strategies-to-
improve-writing-of-adolescents-in-middle-and-high-schools/
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Writing to Read: Evidence for How Writing Can Improve Reading

“This report identifies a cluster of closely related instructional practices shown to be effective in 
improving students’ reading...all of the Writing to Read instructional recommendations have shown 
clear results for improving students’ reading. Nonetheless, even when used together these practices 
do not constitute a full curriculum. The writing practices described in this report should be used by 
educators in a flexible and thoughtful way to support students’ learning” (p. 6). 

Writing Practices That Enhance Students’ Reading

Instructional Practice Description

Have students write 
about the texts they read.

Students’ comprehension of science, social studies, and language arts 
texts is improved when they write about what they read, specifically 
when they

•	 respond to a text in writing (writing personal reactions, analyzing 
and interpreting the text);

•	 write summaries of a text;

•	 write notes about a text; and

•	 answer questions about a text in writing, or create and answer 
written questions about a text.

Teach students the 
writing skills and 
processes that go into 
creating text.

Students’ reading skills and comprehension are improved by learning the 
skills and processes that go into creating text, specifically when teachers

•	 teach the process of writing, text structures for writing, and 
paragraph or sentence construction skills (improves reading 
comprehension);

•	 teach spelling and sentence construction skills (improves reading 
fluency); and

•	 teach spelling skills (improves word reading skills).

Increase how much 
students write.

Students’ reading comprehension is improved by having them increase 
how often they produce their own texts.

Source: Graham, S., & Hebert, M. (2010). Writing to read: Evidence for how writing can improve reading. New York, NY: 
Carnegie. Retrieved from http://carnegie.org/fileadmin/Media/Publications/WritingToRead_01.pdf
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General Suggestions for Teaching Writing  
to Adolescent English Language Learners

The following suggestions are intended as guidelines for supporting English language learners (ELLs) 
in the classroom. It is important to remember to linguistically accommodate instruction according to 
the English proficiency levels of students. The suggestions below are not an exhaustive list—contact 
your education service center for additional information about strategies for working with ELLs.

Provide intensive teacher modeling of writing (in front of the class) with explicit examples of all of 
the thinking processes involved. Verbalize your own thinking and engage ELLs in the process. 

•	 Demonstrate how writers read their own writing and get ideas about what else to write.

•	 Model some of the questions that writers ask themselves to evaluate what they have 
written. 

•	 Model exemplary writing practices and demonstrate how writers write about meaningful 
topics.

•	 Model how to write for a purpose and for an audience.

•	 Have ELLs participate during the demonstration, so they have an opportunity to practice 
and better understand the thinking behind the writing.

•	 Use a variety of mentor texts as models of effective writing. 

Study mentor texts to demonstrate the connection between writing and reading. This practice 
teaches ELLs to read like writers.

•	 Include culturally relevant texts and materials that mirror family backgrounds, 
experiences, characters, and interests to help ELLs make connections between their own 
lives and school. 

•	 Consider how the text supports ELLs as they write, including what they can try in their 
own writing. 

•	 Notice the structure of the language and whether it matches the students’ stages of 
language acquisition. 

•	 Point out differences in authors’ styles and the distinguishing characteristics of text types.

Establish attainable goals based on ELLs’ levels of English proficiency and writing knowledge and 
skills. 

•	 Sequence and scaffold writing assignments and tasks into manageable steps and small 
increments. 

•	 Introduce and focus on one writing element or grammatical point at a time. 

•	 Allow time for ELLs to incorporate an element or grammatical point into their own writing.

•	 Continuously reassess and set new goals based on student progress. 

•	 Ensure that students write frequently. This practice will support end-of-the-year writing 
requirements of the Texas English Language Proficiency Assessment System. 

Using Reading and Writing to Support Learning 
Gateway Resource URAW0001
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Incorporate procedural supports (i.e., conferences, planning forms and charts, sentence frames, 
word lists, and rubrics or checklists for revision or editing), oral language, and many peer-assisted 
learning opportunities. 

•	 Foster a sense of community that supports taking risks, uses language for real purposes 
in authentic writing situations, views students and teachers as writers, and encourages 
collaboration as the norm.

•	 Have ELLs work in small groups, in pairs, or in triads. Ensure that ELLs are grouped with 
students who can offer beneficial feedback that will help them improve their writing.

•	 Help ELLs develop their ideas for writing in English. When ELLs think in their native 
language first and then try to translate what they are thinking into English, their writing 
may reflect the nuances of their native language and be difficult to comprehend (e.g., 
inaccurate verb tenses or word choice). For example, have ELLs brainstorm with others 
and/or their peers and then read and talk about their writing with their peers or teacher.

•	 Model for students how to use all procedures and graphic organizers. 

•	 Provide guided practice for students to work together when using rubrics and checklists 
to clarify criteria and expectations for writers.

•	 Provide sentence stems for students to access for both oral and written discourse.

Demonstrate how writing and reading reflect thinking and learning. Even though ELLs may have 
mastered content knowledge, their writing ability may not reflect this knowledge. 

“In order to communicate effectively, writers need to know many words and to know those words 
well. This means knowing the various meanings a word may have (e.g., Mean, root, log, and citation 
are all examples of words with multiple meanings.); knowing how to use the word grammatically (e.g., 
We use a mop to mop the floor, but we don’t broom the floor when we use a broom; we sweep it.); 
knowing the words it typically occurs with (e.g., toxic waste; poisonous snake); and knowing its level 
of politeness or formality (e.g., kids versus children, fake versus fictitious). Because this knowledge 
requires time and multiple exposures to each word in a variety of contexts, ELLs are likely to need a 
great deal of work in vocabulary in order to read and write like their English-proficient peers”(The 
Education Alliance: Brown University, 2006).

•	 Provide opportunities for ELLs to explain their writing and to obtain help in expressing 
their knowledge effectively.

•	 Use visual cues, such as having students draw a picture before they write. Then, elicit more 
detail and provide language models by talking with students about their drawings (e.g., 
“Tell me more about…”).

•	 Provide rich listening, speaking, and reading experiences; multiple exposures to words; 
and explicit teaching of definitions and usage.

•	 Develop a basic writer’s vocabulary (display in room and/or provide individual copies 
for writing notebooks). Include content area and thematic words. 

•	 Incorporate lists of Spanish (or other native languages) cognates (i.e., words with 
common origins and meanings) as applicable. 

•	 Teach ELLs how to use dictionaries, thesauruses, and computer resources. 
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Demonstrate how writing is a recursive process.

•	 Provide opportunities for practice and improvement by having students write frequently.

•	 Model, model, model to help students understand all stages of the writing process, what 
you are asking them to do, how to do it, and why. 

•	 Have ELLs revise and edit a paper in their writing folder or portfolio after they have 
learned more about a targeted grammatical point or text type or genre.

•	 Encourage ELLs to think and talk about what they have learned (e.g., “I learned to use a 
comma after an introductory clause”; “I use more dialogue now”; “I didn’t include enough 
supporting details”).

•	 Prompt for more information or clarification, when necessary. 

Teach conventions (grammar, mechanics, usage, and spelling) in the context of actual writing. 

“Writing activities provide excellent context for providing the models, practice, explanations, and 
feedback that ELLs need” (The Education Alliance: Brown University, 2006).

•	 Provide models by using sentences and examples from mentor texts and teacher writing. 

“ELLs learn many structural patterns of English unconsciously through hearing them 
and then using them in their speech. . .[ELLs] do not have an intuitive sense of what 
‘sounds right’ in English. That sense develops with time and experience. ELLs’ grammar 
improves over time when they are provided with good language models, guided practice, 
clear explanations, and tactful but explicit feedback on grammatical correctness” (The 
Education Alliance: Brown University, 2006).

•	 Encourage ELLs to figure out the spellings of new and different words that express their 
thoughts. 

“Some ELLs ‘play it safe’ when they write, using only words they have memorized or can 
copy from the classroom print environment. This can result in writing that has no spelling 
errors but also little individuality” (The Education Alliance: Brown University, 2006).

Provide varied and increasingly challenging writing experiences for students. Scaffold as 
appropriate to a student’s proficiency level.

•	 Incorporate authentic writing assignments and provide opportunities for ELLs to write on 
culturally relevant topics. 

•	 Be sure to revisit writing genres that ELLs may or may not have experienced or mastered 
previously (other grade-level expectations).

Sources: 

The Education Alliance: Brown University. (2006). Teaching diverse learners: Writing. Retrieved from http://www.alliance.
brown.edu/tdl/elemlit/writing.shtml

Haynes, J. (2007). Tips for teaching ELLs to write. Retrieved from http://www.everythingesl.net/inservices/tips_teaching_
ells_write_10803.php

Kendall, J., & Khuon, O. (2006). Writing sense: Integrated reading and writing lessons for English language learners K–8. 
Portland, ME: Stenhouse.
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Teacher Resources to Support  
English Language Learners

English Language Proficiency Standards Academies 
These academies explore ways to increase achievement for English language learners through the 
English Language Proficiency Standards (ELPS). The ELPS focus on developing academic language 
in the content areas through the language domains of reading, writing, speaking, and listening 
in kindergarten through grade 12. Academy participants examine the ELPS and practice writing 
language objectives using the four domains of the ELPS. The academies also include specific strategies 
for teachers to use to incorporate the ELPS into their classrooms.

Check your district or education service center professional development catalog for information 
about ELPS academies offered both face to face and online through the Texas Gateway.

Implementing the ELPS: Project Share Online Courses
Implementing the ELPS in English Language Arts and Reading, Mathematics, Science, and Social 
Studies are now available. These online courses guide content area teachers through the use of the 
ELPS within sample content area lessons.

Texas English Language Learners Portal 
This website provides information about assessment, compliance, accountability, the instructional 
environment, professional development, and other resources for teachers of English language 
learners.

Website: http://elltx.org

ELPS Support Center
Information is available through Education Service Center Region 20.

Website: www.esc20.net/elps
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